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ABSTRACT
The purpose of this study was to identify the 
activities in which high school counselors should engage 
and to determine the degree to which counselors in public 
high schools in Louisiana engage in these activities.
The study was designed to answer the following questions:
1. What activities do national authorities in the 
field of counseling and guidance believe are 
proper and desirable for the high school 
counselor in carrying out the broad functions 
of his role?
2. To what degree do the national authorities 
believe the high school counselor should engage 
in these activities?
3. To what degree do the public high school 
counselors in Louisiana engage in these specific 
activities?
4. How does the degree of participation of the 
Louisiana counselors in each activity compare 
with the degree of participation recommended 
by the national jury?
A counselor activity questionnaire based on ten broad 
functions of the counselor was sent to a selected national 
jury consisting of thirty-five authorities in the field of 
guidance and counseling in order to establish the validity 
of each activity as to its desirability in the counselor's 
role and also to determine the degree to which the counse­
lor should participate in the activity. A mean was derived 
on each activity from the responses of the jury, and a pre- 
established minimum mean rating determined invalidity.
A second questionnaire containing the validated 
activities was sent tb the Louisiana public high school 
counselors to determine the degree to which they engaged 
in each activity. One hundred twenty-five counselors 
participated in the study.
The mean derived from the responses of the jury which 
indicated the degree of counselor participation in each 
activity recommended by the jury was compared with the mean 
derived from the responses of the counselors which reflected 
their degree of actual participation in the activity. The 
t test was utilized to determine whether or not there was 
a significant difference in the two means at the .01 level 
of confidence.
The following conclusions were reached:
1. There are fifty-five specific activities in which
high school counselors should engage in carrying
xi
out their broad functions or responsibilities.
2. The counselor's degree of participation in these 
activities range from extensively to moderately, 
depending upon the particular activity.
3. The Louisiana public high school counselors do 
engage in the fifty-five validated activities 
to a varying degree.
4. In comparing the means of the jury which repre* 
sented the degree of counselor participation 
recommended for each activity with the means
of the counselors which represented their degree 
of actual participation in the activities, 
results revealed a significant difference between 
the two groups on forty-seven activities. On 
fourteen of the activities, the counselors were 
participating to a greater degree than that 
recommended by the jury, while on thirty-three 
activities they were participating to a lesser 
degree than that recommended by the jury. The 
counselors' degree of participation was the same 
as the jury's recommended degree of participation 
on only eight activities.
Comments offered by the counselors indicated that the 
difference in the means might be due to counselor involvement
xii
in activities not listed on the questionnaire which consumes 
much of their time. The counselors also commented on their 
large counselor-pupil ratio, which they indicated was a major 





During.the past fifty years there have been many 
changes in American schools. Enrollments have grown tre­
mendously; increasing numbers of students are continuing 
their education beyond the compulsory school age; philoso­
phies of education have changed considerably; and a growing 
emphasis has been placed on activities and services that 
foster the optimum growth and development of the individual 
student. Concerning this emphasis of services, James Bryant 
Conant commented:
It has been well said that guidance is the key­
stone of the arch of American education. Those who 
have been intimately associated with the work of the 
public schools are well aware of the vital signifi­
cance .of. guidance and counseling. . . .  A well- 
conceived and well-executed guidance program in each 
and every school is the only possible way we can 
resolve the dilemma which now confronts us.-*-
1 James Bryant Conant in the Foreword to Guidance of 
American Youth by J. W. Rothney and Bert A. Roens (Cambridge: 
Harvard University Press, 1950).
1
Considerable confusion, however, has evolved around 
the semantics of "guidance" and guidance terms. Moser and 
Moser reported that:
Guidance is a term with many meanings. It is a 
point of view; it is a group of services; it is a 
field of study. . . . Should we be required to 
choose one of the emphases, service would pre­
dominate . 2
Mortensen and Schmuller stated that guidance may be 
defined as that part of the total educational program that 
helps provide the personal opportunities and specialized 
staff services by which each individual can develop to the 
fullest of his abilities and capacities in terms of the 
democratic ideal.3
Guidance in public education has developed in response 
to the needs of the educational institution, newer concep­
tions of the needs of the individual, and the recognized 
needs of society. The guidance program provides a variety 
of personnel services to meet these needs. Among these are 
personal, educational, and vocational counseling services, 
school health services, mental health services, visiting 
teacher services, and psychological services. The expression 
"pupil personnel services" is a recent addition to educational
2Leslie E. Moser and Ruth S. Moser, Counseling and 
Guidance: An Exploration (Englewood Cliffs, New Jersey: 
Prentic-Hall, Inc., 1963), p. 8
3Donald G. Mortensen and Allen M. Schmuller, Guidance
literature. "Personnel" was probably borrowed from 
industry early in the present century and later used as 
"pupil" personnel to designate services in elementary and 
secondary schools and "student" personnel to indicate 
services in colleges and universities.^ The pupil person­
nel team provides these various guidance services and the 
team includes the classroom teacher, the administrators, the 
counselors, the school social worker, the school nurse, the 
school psychologist, and the attendance clerk.
Guidance and counseling are not synonymous. Guidance 
is commonly defined as a program of services offered to 
students, parents, and school administration, including 
placement and follow-up, research, the information service, 
the individual inventory service and counseling. Counseling 
is a specific service offered as a part of the general 
guidance service.6 Guidance is the overall framework of 
personnel services within the school; counseling is but one 
of the services within this framework.6 Mathewson is in
in Today1s Schools (New York: John Wiley and Sons, Inc., 
1962), p. 3.
4Bruce E. Shear, "Pupil Personnel Services: History and 
Growth," Theory into Practice, 4:134, October, 1965.
5George Bauer, "Counselor Role: A Proposal," The School 
Counselor, 15:403, May, 1968.
^Franklin N. Zeran, John E. Lallas, and Kenneth W.
agreement that counseling constitutes only one phase of the 
total guidance program in the school.^ Boy and Pine 
identify the school counselor as the member of the education­
al team whose main purpose is to provide counseling.®
Farwell states that counseling is the primary function of
Qthe school counselor.
Gordon has defined counseling as a person-to-person 
situation in which the focus is on enabling the person who 
is being counseled to work through to solutions of problems 
which perplex him and in which opportunities are provided 
for him to reorient his views of self and the world.I®
Peters and Farwell give a similar definition of 
counseling as a "face-to-face relationship in private, in
Wegner, Guidance; Theory and Practice (New York: American 
Book Company, 1964), p. 201.
7Robert H. Mathewson, Guidance Policy and Practice 
(New York: Harper and Row, Publishers, 1962), p. 319.
OAngelo V. Boy and Gerald J. Pine, Client-Centered 
Counseling in the Secondary School (Boston: Houghton 
Mifflin Company, 1963), p. 5.
9Gail E. Farwell, "The Role of the School Counselor," 
Professional Problems in School Counseling Practice, ed. 
Richard S. Dunlop (Scranton: International Textbook Company, 
1968), p. 4.
10Ira J. Gordon, The Teacher as a Guidance Worker (New 
York: Harper and Row, Publishers, 1956), p. 264.
which the counselee is assisted in gaining greater self- 
insight and understanding toward making acceptable decisions 
for himself.
Hummel and Bonham define counseling as professional 
assistance given to an individual which helps him make wise 
choices, assists him in utilizing his potential, and aids 
him in becoming self-directive.I2
Arbuckle comments that counseling is not helping the 
client either to adjust to society or to fight it. It is 
helping him to see who he really is, and what he has and 
what he does not have; what he can do easily, what he can do 
with difficulty, and what he probably cannot do at all. He 
adds, "This might, I suppose, be called self-actualiza­
tion. . . ."13
In recent years the emphasis in counseling has shifted 
from techniques to process. Tyler uses the word process in
llHerman J. Peters and Gail F. Farwell, Guidance: A 
Developmental Approach (Chicago: Rand McNally and Company, 
1959), p. 41.
i2Dean L. Hummel and S. J. Bonham, Jr., Pupil Per­
sonnel Services in Schools (Chicago: Rand McNally and Com­
pany, 1968), p. 331.
13Dugald S. Arbuckle, Counseling: Philosophy, Theory 
and Practice (Boston: Allyn and Bacon, Inc., 1965), p. 44.
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her definition:
One way of formulating a definition of counseling, 
for the professional or for the man in the street, 
is to say that it is a process designed to help a 
person answer the question, "What shall I do?"14
Wrenn recommended that from two-thirds to three- 
fourths of the counselor's time in either elementary or high 
school should be committed to counseling with students and 
consulting with teachers, administrators, and parents as 
they in turn deal with students.15
I. THE PROBLEM
Statement of the problem. The purpose of this study 
was to identify the activities in which high school coun­
selors should engage and to determine the extent to which 
counselors in public high schools in Louisiana engage in 
these activities.
Questions to be answered. Based on the problem 
stated, several specific questions were formulated to guide
l^Leona E. Tyler, The Work of the Counselor (New York: 
Appleton-Century-Crofts, Inc., 1961), p. 1.
15C. Gilbert Wrenn, The Counselor in a Changing World 
(Washington, D. C.: American Personnel and Guidance Associa­
tion, 1962), p. 137.
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the investigation. They were:
1. What activities do national authorities in the 
field of counseling and guidance believe are 
proper and appropriate for the high school 
counselor in carrying out the broad functions 
or responsibilities of his role?
2. To what extent or degree does the national 
jury believe the high school counselor should 
engage in these activities?
3. To what degree are the Louisiana public high 
school counselors engaged in the validated 
activities?
4. How does the participation of the Louisiana 
public high school counselors in each activity 
compare with the degree of participation recom­
mended by the national jury?
Method of procedure. In order to identify the 
activities in which high school counselors should engage, 
national authorities in the field of guidance and counseling 
were asked to serve as members of a jury and in this capac­
ity to complete a counselor activity questionnaire. Each was 
asked to indicate whether or not the activity was a proper 
and desirable one for the counselor's role and if rated as 
desirable, to indicate the degree to which the counselor 
should engage in the activity. By using a point value 
scale, a mean was obtained on the degree of participation 
recommended for each activity, and those activities having 
a mean of 1.6 were accepted as validated criteria.
To determine the extent to which counselors in public 
high schools in Louisiana engage in these activities, a 
second questionnaire containing the validated activities 
was sent to the Louisiana public high school counselors 
whereon the counselors indicated their degree of partici­
pation in each activity. From the point value scale, a 
counselor mean showing the degree of actual participa­
tion in each activity was established.
Using the t test, the mean of each activity derived 
from the jury's responses which indicated the degree to 
which the jurors thought the counselors should engage in 
the activity was compared to the mean derived from the 
counselors' responses which indicated the degree to which 
the counselors actually participated in the activity.
The detailed procedures of the study are outlined 
and discussed in Chapter III.
Delimitations of the study. This study was limited 
to two types of public high schools: three-year senior
high schools— grades 10 through 12 and four-year senior 
high schools— grades 9 through 12, each organizational 
structure separately housed. Only counselors assigned full 
time to counselor or guidance duties were asked to partici­
pate in the study. A total of 188 counselors in one hundred
public high schools, representing thirty-five parish school 
systems and two city school systems were contacted.
Importance of the study. This study is important for 
the following reasons:
1. Differences exist among high school counselors 
in regard to the activities in which they are 
engaged. This study will reveal the extent to 
which differences exist among counselors in 
public high schools in Louisiana.
2. Although authorities in the field of guidance and 
counseling have individually expressed their views 
regarding the role and responsibilities of the 
counselor, a review of recent literature indi­
cated that no study has been made in Louisiana or 
nation-wide of the combined opinions of guidance 
and counseling authorities for the purpose of 
validating the activities of the high school 
counselor.
3. Since there has been no research of this nature
in Louisiana to determine the activities actually
engaged in by the high school counselors, there 
was need for such a study.
4. By comparing the responses of the Louisiana counse­
lors with the responses of the national authorities,
10
the study will permit the Louisiana counselors to 
assess their roles in terms of areas of agreement 
and disagreement with a national jury.
5. This study should be of interest to counselor 
educators and administrators in planning future 
counselor training programs.
II. DEFINITIONS OF TERMS USED
High School. In this study, high school iP inter­
preted as the two organizational structures consisting of 
grades nine through twelve and ten through twelve, each 
separately housed. A public high school is defined as a 
free, tax-supported high school.
Guidance. Guidance is defined as that part of the 
total educational program that helps provide the personal 
opportunities and specialized staff services, aside from 
regular instruction, by which each individual can develop 
to the fullest of his abilities and capacities in terms of 
the democratic ideal.
Guidance services and pupil personnel services. The 
terms, used synonymously in this study, include all of the 
various non-teaching pupil services provided by the school 
which contribute to the child's development and adjustment.
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Counselor. For purposes of this study, counselor refers 
to a member of the pupil personnel team whose main purpose is 
to provide counseling in assisting individual students to 
make adjustments and choices especially in regard to voca­
tional, educational, and personal matters.
Functions. For purposes of this study, the functions 
of the counselor are identified as his broad responsibilities 
in specific areas related to providing assistance to students, 
staff, and parents.
Activities. Throughout this study, activities are 
interpreted as detail duties or behavior patterns which lead 
to the realization or achievement of the functions.
Staff. Staff refers to the administrators, teachers, 
and other professional personnel in the high school.
ASCA. The American School Counselor Association is a 
division of the American Personnel and Guidance Association, 
a national organization composed of counselors and counselor 
educators.
III. SOURCES OF DATA
Data used in this study were obtained from: The
Louisiana School Directory, Session 1967-68, Bulletin No.
12
1104, issued by the State Department of Public Education, 
which identified the organizational grade structure of each 
public school in Louisiana; The Guidance Directory, Session 
1968-69, of counselor names and addresses compiled by the 
Guidance Section, Louisiana State Department of Education; 
and related literature concerning research pertinent to 
the study.
Primary sources of data consisted of two sets of 
questionnaires: Questionnaires completed by a selected
jury of national authorities in the field of guidance and 
questionnaires completed by the Louisiana public high school 
counselors.
IV. ORGANIZATION OF THE STUDY
In Chapter I was provided a background for the problem 
under investigation. Emphasis was placed upon the necessity 
for a clear and workable definition of the terms "guidance" 
and "counseling."
In Chapter II was presented a summary of related 
literature. The review is divided into three sections, 
namely, literature dealing with problems of definition of 
counselor role and responsibilities, the ASCA national study, 
and current research relating to counselor role and respon­
sibilities .
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The plan and design of the study were delineated in 
Chapter III. Attention was given to the selection of the 
national jury, the devices used for obtaining information, 
and the statistical computations.
In Chapter IV, the data obtained from the national 
jury were presented and analyzed.
In Chapter V, the data obtained from the Louisiana 
counselors were presented and analyzed.
A comparison was made between the responses of the 
Louisiana counselors and the responses of the national jury 
in Chapter VI.
A summary of the study and concluding statements were 
included in Chapter VII.
CHAPTER II
REVIEW OF RELATED LITERATURE
The problem of this study was to identify the 
activities in which high school counselors should engage 
and to determine the extent to which counselors in public 
high schools in Louisiana engage in these activities.
The purpose of this chapter was to present a review of 
relevant literature and research concerned with the role 
and activities of the high school counselor.
Problems in Definition of Counselor Role
The counselor's first challenge lies in achieving a 
meaningful solution to his search for professional identity. 
Shertzer and Stone point out that counselors as individuals 
and as a professional group, realizing that their activities 
define their role, appear preoccupied with the question of 
the kind of image they accept of themselves and project to 
others. They add that counselors themselves are primarily 
responsible for defining their professional responsibilities 
otherwise, by default, the counselor's role will be defined
15
by others.* Developing professional identity will involve 
the counselor in a consideration of his personal philosophy. 
Confronting inconsistencies between what he says and what he 
does may make him aware of the inconsistency of his opera­
tional philosophy with his verbalized philosophy.
Nelson and Fredrickson randomly selected six hundred 
school counselors and asked them to specify questions that 
they would like research to answer for them. It was found 
that role clarification was the type most frequently sub­
mitted.2 Within the confines of a school system, the 
administrators, teachers, students, and parents may all have 
different views of the role of the counselor, views that are 
based primarily on what the counselor does and often do not 
coincide with the counselor's conception of his own role.
Far too many counselors do not know what they are doing, 
but an even larger number do not appear to have a very good
^Bruce Shertzer and Shelley C. Stone, "Challenges 
Confronting Counselors," The School Counselor, 12:236,
May, 1965.
2Randolph J. Nelson and R. H. Fredrickson, "School 
Counselor Problems: Colorado and Massachusetts," Personnel
and Guidance Journal, 46:325, December, 1967.
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understanding of why they are doing what they are doing.3
Bryne stated that although thousands of persons wear 
the title "counselor" in public and independent schools, 
there is no nation-wide concept of what constitutes school 
counseling, preparation and practice.4 shertzer and Peters 
reported that if one were to visit a number of schools for 
the purpose of investigating the duties counselors perform, 
he would probably be amazed by the variety of functions 
which presently are incorporated within the counselor's
role.5
The school counselor is subjected to various demands 
and pressures from a number of sources: his conceptions of
"good" practice gathered from graduate education; his 
supervisors in the educational setting; the students; the 
teachers; and the parents. The result is an interaction 
between the role conceptions of others and his own perception 
of what he should be doing.6
3Dugald S. Arbuckle, Counseling: Philosophy, Theory and 
Practice (Boston: Allyn and Bacon, Inc., 1965), p. 49.
4Richard Hill Byrne, The School Counselor (Boston:
Houghton Mifflin Company, 1963), p. 5.
^Bruce Shertzer and Herman J. Peters, Guidance:
Techniques for Individual Appraisal and Development (New
York: The Macmillan Company, 1965), p. 14.
^Darrell H. Hart and Donald J. Prince, "Role Conflict 
for School Counselors: Training Versus Job Demands," Personnel 
and Guidance Journal, 48:374, January, 1970.
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In preparation for an address on the topic "What 
constitutes an adequate counseling and guidance staff?" to 
the National Association of Secondary School Principals in 
I960, Burckel enlisted the cooperation of counselor trainers 
in higher education and state department guidance officials 
throughout the nation in an effort to learn their reaction 
to the various phases of this topic. After analyzing their 
replies, he concluded:
This study indicates that there is little una­
nimity among the leaders of the profession as to 
the objectives, organization and function of a 
guidance program, caused largely (in my studied 
opinion) by semantics and the lack of basic 
philosophy.7
The ASCA National Study
As a result of the inconsistency of role definition, 
in 1962 the American School Counselor Association initiated 
a national study to identify the unique service of the sec­
ondary school counselors. Six geographical areas were 
identified for organizational purposes. The regional
7christian E. Burckel in the Foreward to his address 
"What Constitutes an Adequate Counseling and Guidance Staff?" 
at the 1960 annual convention of the National Association of 
Secondary School Principals (Yonkers-on-Hudson, New York:
The College Blue Book, 1960).
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chairman, in turn, appointed one or more chairmen for each 
state in his region. State chairmen secured a chairman for 
each local counselor organization in their states. The 
study involved approximately nine thousand counselors in a 
minimum of three thousand group hours of work devoted to 
preparing the reports. From this two year study emerged 
two documents: (1) a Statement of Policy for School
Counselors and (2) Guidelines for Implementing the Policy 
Statement.8 The purpose of the first document was to iden­
tify and classify the role of the counselor primarily in 
regard to professional competencies, professional preparation, 
and professional environment. The preface of the document 
recognized the inconsistencies of the counselor's role in 
this statement:
That this document is not an accurate charac­
terization of conditions as they may presently 
exist is recognized. The function of this ASCA 
Policy Statement is to describe what should be, 
rather than what is.
The second document listed ten basic and distinct 
functions of the school counselor in specialized areas which 
were intended as guidelines for the development of effective 
counseling programs and for the professional development of
8American School Counselor Association Counselor Study, 
Personnel and Guidance Journal, 42:194-203, October, 1963.
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individual school counselors. These functions were:




4. Educational and occupational planning
5. Referral work
6. Placement
7. Parent help (consultative)
8. Consultant to staff
9. Local research
10. Public relations^
In order for the counselor to effectively carry out 
the above functions,: the following necessary psychological 
and physical environmental conditions were listed:
1. A permissive atmosphere within the program
2. Office facilities, equipment, and materials
3. Full time employment as counselor for a period
extending beyond the regular school year
4. Salary commensurate with this extended contract
and the counselor's level of professional training
9Ibid., pp. 195-96.
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5. No less than 50% of his time spent in counseling
with individuals or small groups of students
6. Assigned pupil load approximately 250 pupils per
counselor
7. Freedom from intrusive duties such as substitute
teaching, disciplinary responsibilities, and 
excessive routine clerical tasks
8. A schedule that provides time for research, evalu­
ation, visits; and conferences outside school
9. Provision to counsel students during school hours
without interfering with planned work of teachers
10. Freedom of movement outside school to work with
"feeder" schools and "receiving" schools, to
visit educational institutions, confer with 
community agencies, visit business establishments, 
and attend professional conferences and meetings
11. Separate budget to include costs of professional
and clerical personnel, equipment and materials, 
tests and related services, supplies, travel 
allowance for attending state and national confer­
ences and allowance for local travel associated 
with professional responsibilities
21
12. Physical facilities including an individual office
and appropriate furnishings, a waiting room, 
materials room, storage and files, and a confer­
ence room
13. Adequate non-pupil, paid clerical and secretarial
assistance'1'®
Malouf observed:
With the ASCA Statement and Guidelines, a mile­
stone has been reached in defining the role of the 
school counselor, but our major challenges lie ahead 
as we seek to achieve the goals set forth and to 
provide the expected services. The resolution is truly 
in the hands of each school counselor and we must make 
our respective programs vital and effective.
Current Research Concerning the 
Counselor1s Role
A number of studies have been made pertaining to the 
role definition of the counselors, but Knapp and Denny com­
mented that very little has been accomplished in determining 
the extent that counselors have been and are showing initia­
tive in defining their own role. They reported that although
10Ibid., pp. 201-3.
^Phelon J. Malouf, "Attaining Identity and Effective­
ness as School Counselors," The School Counselor, 15:197, 
January, 1968.
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the counselor is faced with a multiplicity of duties, some 
of which may be considered only remotely related to his 
position, it is possible that the confusion of duties may 
be aggravated by the counselor's own lack of initiative in 
delineating his role."*-2
Tennyson, in a study conducted at the University of 
Missouri, gathered information from 160 selected, certified 
counselors in Missouri public secondary schools to determine 
the responsibilities and functions which the counselors 
believed their position should entail. His first step was 
to send a questionnaire to the counselors to obtain certain 
information; then he interviewed a selected number of the 
counselors to determine the authenticity of the counselor's 
responses to the information form. Tennyson concluded that
v
the counselors were not fully satisfied with the job as it 
was carried out in practice. They lacked the time necessary 
for performing the job they would like. His findings indi­
cated that:
1. Great variability existed in the time spent by 
counselors on guidance activities and their 
perceptions concerning how their time should 
be distributed.
12Dale L. Knapp and Earl W. Denny, "The Counselor's 
Responsibility in Role Definition," Personnel and Guidance 
Journal, 40:48, September, 1961.
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2. The faculty received less time from the 
counselor than has generally been advocated 
by authorities.
3. Over a third of the counselor's time was 
spent in academic advising.
4. The counselors felt that less time should 
be spent in dispensing occupational and 
educational information to individuals 
and more group work could be utilized 
for this purpose.*3
While little research has been done in the area con­
cerned with the effect satisfaction and dissatisfaction 
have on those in the field of counseling, research has 
indicated that satisfaction and dissatisfaction do affect 
productivity, interest, motivation, success, and effective­
ness in one's work. Mendelson, in his study of the elemen­
tary school counselor in 1967, concluded that the counselor 
who does not gain satisfaction from his work, does not find 
it satisfying, may be a less effective, less empathetic, 
and a less sensitive being than he should be.^ The question
13Williard W. Tennyson, "An Analysis of the Profession­
al Guidance Position of Certified Secondary School Counselors 
in Missouri" (unpublished Doctor's dissertation, The Univer­
sity of Missouri, Kansas City, Missouri, 1956).
^^Robert L. Mendelson, "The Elementary School Counselor: 
Description of His Professional Preparation, Actual Work 
Experiences, and Personal Qualifications" (unpublished Doctor's 
dissertation, The University of Illinois, Urbana, Illinois, 
1967).
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of satisfaction with one's position as a counselor may be 
contingent upon the duties and functions he performs versus 
the perception he has as to what he should be doing.
Cassese made a study of the perceptions of the actual 
and ideal roles of the secondary school counselor held by 
selected school personnel in Florida. He compared three 
groups of professional educators on the basis of their re­
ported perceptions of the secondary school counselors—  
secondary school principals, secondary school counselors, 
and secondary school teachers. He concluded that significant 
differences existed between reported perceptions of actual 
and ideal roles of the school counselor held by these three 
groups, which confirms the assumption that there is as yet 
no generally accepted definition of the role of the school 
counselor.
A comprehensive study was conducted by Stancato at the 
University of Notre Dame wherein he sought answers to such 
questions as: What is (actual) and what should be (ideal)
the role of the counselor? What is the difference between
^5Thomas M. Cassese, "Perceptions of the Actual and 
Ideal Roles of the Secondary School Counselor Reported by 
Selected School Personnel in Florida" (unpublished Doctor's 
dissertation, The University of Miami, Miami, Florida, 1969).
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the counselor's actual and Ideal roles? From his findings 
he reported that the counselor's primary role exists in the 
area of educational and occupational planning, and functions 
related to local research and public relations were indicated 
as being the most neglected areas of counselor activity.1®
Campbell investigated the role concept and functions
of counselors in Arizona. He was concerned with determining
the extent of intra-consistency and inter-consistency of
perceptions held by counselors, counselor educators, and
principals, in terms of what was actually performed and what
was desirable. His data indicated that the role was a highly
varied one with great variability in the time spent by counse-
17lors in performing the various services and functions.
Eriksen analyzed the role of the counselors in Cali­
fornia high schools with 1,500 or more in average daily 
attendance, by making a comparison of opinions concerning 
the counselor's duties among teachers, principals, counselors,
*1 £Franklin A. Stancato, "Professional Role Perceptions 
of Full-Time Practicing Guidance Counselors in Catholic High 
Schools of the United States" (unpublished Doctor's disser­
tation, The University of Notre Dame, Notre Dame, Indiana, 
1969).
^Maynard Tw Campbell, "Role Concept and Functions of 
Counselors in Arizona" (unpublished Doctor's dissertation,
The University of Arizona, Tucson, Arizona, 1967).
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and counselor trainers. His findings indicated that opin­
ions differed with these groups on the importance of many
1 8of the counselor tasks.
A similar study was conducted by Shumake at the Uni­
versity of Georgia. His purpose was to identify, examine, 
and analyze the role and function of the school counselor in 
Georgia secondary schools as perceived by secondary school 
principals and secondary school counselors. The data were 
gathered by use of a Counselor Function Inventory, an 
inventory designed to study counselor functions in terms of 
the degree of responsibility and the level of participation 
at which the functions should be performed. Data showed 
agreement between counselors and principals on 22 functions 
that the counselor should personally perform and disagreement 
on 21 functions concerning the level at which the counselor 
functions should be performed.^
Mottishaw made an analysis of counselors' roles in the 
state of Washington wherein she compared the actual and ideal
■L8Sarajane L. Eriksen, "The Role of the Counselor in 
Large High Schools of California" (unpublished Doctor's 
dissertation, The University of Southern California, Los 
Angeles, California, 1964) .
19Grady F. Shumake, "The Role and Function of the School 
Counselor in Georgia Secondary Schools as Perceived by Prin­
cipals and Counselors" (unpublished Doctor's dissertation, The 
University of Georgia, Athens, Georgia, 1964).
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roles of the elementary and secondary school counselors as 
perceived by the counselors themselves and by their prin­
cipals. Her data indicated a positive relationship between 
the counselors' actual and ideal roles and also between the 
principals' actual and ideal perceptions of the counselors' 
role.2®
Kushel, developed a casebook wherein each situational 
case represented the attitude of a selected classroom teacher 
toward guidance and counselors in secondary schools. It 
was designed for use by prospective and practicing counse­
lors and teachers as a means of improving the character of 
their collaboration with each other in the schools. Although 
no conclusions were reached, Kushel observed that it was
easy for the teacher-interviewees to find and discuss areas
21of criticism about guidance and counselors.
Nugent made an analysis of the planned guidance pro­
grams in white public high schools of Louisiana involving 
36 counselors. Data gathered from interviews identified and
20Marjorie P. Mottishaw, "An Analysis of Counselors'
Roles in the State of Washington" (unpublished Doctor's disser­
tation, Washington State University, Pullman, Washington, 1964).
21Gerald Kushel, "As They See Us; Situational Cases,
Each Representing a Selected Classroom Teacher's Attitude 
Toward Guidance and Guidance Counselors" (unpublished Doctor's 
dissertation, Columbia University, New York, New York, 1966).
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evaluated the existing phases of the planned guidance pro­
grams and also revealed the background and training of the 
counselors at that time.22
A study at the University of California involved the 
evaluation of the guidance program in the Los Angeles City 
Adult Schools for the purpose of determining if the existing 
guidance services were adequately meeting the needs of the 
clientele. The results indicated that much of the counselors' 
working time was spent in performing routine clerical duties 
due to a shortage of personnel provided to assist the counse­
lors.2^
In a study of 1,777 counselors in Pennsylvania, Spinelli 
sought to obtain data, using a survey questionnaire, that 
would provide a composite quantitative description of the 
counselor including his duties, activities, and job perceptions. 
Spinelli concluded:
1. Counseling activities are by far the most 
important part of the guidance function.
22John F. Nugent, "An Analysis of Planned Guidance 
Programs in White Public High Schools of Louisiana" (unpub­
lished Doctor's dissertation, Louisiana State University,
Baton Rouge, Louisiana, 1957).
23Robert M. Stewart, "An Evaluation of the Guidance 
Program in the Los Angeles City Adult Schools" (unpublished 
Doctor's dissertation, The University of California, Berkeley, 
California, 1967).
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2. While very few counselors are qualified as 
school psychologists or as psychological 
examiners, the counselors appear to consider 
themselves highly competent in areas (coun­
seling, testing, etc.,) which demand consider­
able special training.
3. Counselors are, all too often, assigned duties 
which connote police functions such as cafeteria 
duty, attendance, etc.
4. Counselors are spending most of their time in 
educational counseling, but they feel most 
competent in personal counseling.
5. Counselors feel that they should counsel, and 
they feel that they are competent to c o u n s e l .
SUMMARY OF RELATED LITERATURE
Even though there is general agreement among guidance 
authorities as to the definition and purpose of counseling, 
significant differences do exist among school counselors in 
regard to their professional activities, and the disagreement 
in this area presents an impediment to the effective func­
tioning of the counselor. Recent research indicates that as 
yet there is no generally accepted definition of the role and 
responsibilities of the school counselor.
24ceorge L. Spinelli, "The Personal-Professional Back­
grounds, Duties, Activities and Job-Perceptions of Guidance 
Personnel in the Public Secondary Schools in the Commonwealth 
of Pennsylvania" (unpublished Doctor's dissertation, The 
University of Pittsburgh, Pittsburgh, Pennsylvania, 1962).
CHAPTER III
PROCEDURES OF THE STUDY
The purpose of Chapter III was to present the procedures 
used in developing a list of validated counselor activities 
and the method of determining the extent to which Louisiana 
counselors engage in each one. The selection of a national 
jury composed of authorities in the field of guidance and 
counseling, the development of the instrument to be completed 
by the members of the jury, the development of the instru­
ment to be completed by the counselors, the selection of 
the counselors, and the statistical design of comparing the 
responses of the two samples are discussed in this chapter.
I. SELECTION OF A NATIONAL JURY
In order to obtain a list of activities which-would be 
considered proper and desirable in carrying out the functions 
designated to the counselor's role, the assistance of national 
authorities was requested.
Contributions in the field of guidance and counseling, 
as well as geographical areas, were factors that determined 
the selection of the national jury. Personal letters of
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invitation to participate in the study were sent to forty- 
one prospective jurors. Replies were received from thirty- 
seven, or 90 per cent, of the selected group; two declined 
due to ill health but offered comments pertinent to the 
study. Of the thirty-five jurors participating, nineteen 
were employed in the field of counseling or related guidance 
services, at the college or university level in an adminis­
trative or instructional capacity and claimed authorship of 
one or more published books or articles pertinent to the 
field of counseling or guidance; three were state public 
school directors or supervisors of counseling or guidance 
services; eight were directors or supervisors of guidance 
or counseling in county or city school systems; and five were 
public high school counselors who either have made contri­
butions in the field of counseling at the national level or 
were recommended for their efforts in the counseling program 
by their state directors of guidance. (See Appendix A for 
the list of jurors.)
II. DEVELOPMENT OF THE JUROR QUESTIONNAIRE
The questionnaire consisted of a list of sixty-seven 
counselor activities. (See Appendix B for a copy of the 
juror questionnaire.) This list included activities which 
are directly related to the ten broad functions designated
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by the ASCA study as responsibilities of the counselor, as 
well as additional activities which may or may not be con­
strued as relevant to a particular function or to the 
counselor's proper role. The activities were grouped under 
the function to which they might relate. The functions, or 
broad areas of responsibility, were identified as:




IV. Educational and occupational planning 
V. Referral work 
VI. Placement 
VII. Consulting with parents 
VIII. Consultant to staff 
IX. Local research 
X. Public relations
The questionnaire was sent to each member of the jury 
who was asked to check the degree of desirability of the 
activity on a three-point scale listed as: (1) "Greatly
Desirable," indicating that the counselor should engage in 
the activity extensively; (2) "Moderately Desirable," indi­
cating that the counselor should engage in the activity to a 
moderate degree; and (3) "Undesirable," indicating that the
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counselor should not engage in the activity. The scale was 
given a point value of 4, 2, and 0, respectively. A mean was 
established for each activity. The activities which achieved 
a mean rating of 1.6 or above were accepted as validated 
criteria.
The juror was invited to offer comments relative to 
the study, to make changes in the wording of the activities, 
and to add any additional activities he deemed proper to the 
counselor's role.
III. DEVELOPMENT OF THE COUNSELOR QUESTIONNAIRE
Of the sixty-seven activities listed on the juror 
questionnaire, fifty-five received a mean rating of 1.6 or 
above and were accepted as validated activities. A second 
questionnaire containing the fifty-five validated activities 
was then formulated and sent to the Louisiana public high 
school counselors. (See Appendix C for a copy of the counse­
lor questionnaire.) Again the activities were grouped under 
the appropriate function.
The counselor was asked to check on a three-point scale 
the extent or degree to which he engaged in each activity;
(1) Extensively, (2) Moderately, and (3) None. The scale had 
point values of 4, 2, and 0, respectively. A mean was de­
rived on each activity.
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The counselor was invited to offer comments relative 
to the study, to list any additional activities in which he 
engaged, and to check the degree to which he engaged in the 
activity. (See Appendix D for a copy of the letter to the 
counselors.)
IV. SELECTION OF THE COUNSELORS
Counselors assigned to full time counseling or related 
guidance services in public high schools in Louisiana with 
the organizational structure of grades nine through twelve 
and grades ten through twelve, separately housed, were se­
lected to participate.
Letters of invitation to participate in the study were 
sent to 188 counselors in one hundred public high schools.
The schools represented thirty-five parish school systems 
and two city school systems. Responses were received from 
125 counselors, or 66 per cent of the total group, repre­
senting seventy-four schools in thirty-one parish school 
systems and two city school systems.
V. STATISTICAL PROCEDURES UTILIZED
The Computer Center at Louisiana State University 
performed the statistical computations. A comparison was made 
of the means of each activity derived from the responses of
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the national jury and the responses of the Louisiana counse­
lors, using the t test, to determine whether or not there 
was a significant difference in the means at the .01 level 
of confidence.
VI. SUMMARY
The following procedures were used in obtaining and 
analyzing data used in this study:
1. The selection of a national jury
2. The development of a questionnaire of counselor
activities to be completed by the jurors
3. The computation of frequency distributions and
means of jurors' responses to individual
activities.
4. The development of a questionnaire with validated
activities for counselors
5. The selection of counselors to participate in the
study
6. The computation of frequency distributions and
means of the counselors' responses to individual 
activities
7. The statistical comparison of the two means by
using the t test
CHAPTER IV
PRESENTATION OF DATA FROM THE JURY
I. INTRODUCTION
The purpose of this chapter was to present and inter­
pret the data obtained from the counselor activity question­
naires completed by the members of the jury. These data 
were also presented in tabular form.
The jurors rated each activity in the questionnaire as
being desirable or undesirable in the counselor's role; in 
rating the activity desirable, the juror checked the degree 
to which the counselor should engage in the activity. Those
activities receiving a mean of 1.6 or above were accepted as
validated activities which should be engaged in by the 
counselors. A high mean indicated that the jury recommended 
extensive participation, while a low mean indicated the jury 
recommended only moderate participation in the activity. A 
mean of 4.0 was the highest rating obtainable.
II. RESPONSES FROM THE JURY
An analysis of the data from the responses of the 
thirty-five authorities in the field of guidance and counsel­
ing is presented in tabular form in terms of the ten major
36
37
functions utilized in the questionnaire.
Function Is Assist in Planning and Develop­
ment of the Guidance Program
Five activities which are related to the basic function 
of assisting in the planning and development of the guidance 
program are presented in Table I: (1) Assist in defining
objectives of the guidance program, (2) Assist in developing 
plans of action for the guidance program, (3) Coordinate the 
various aspects of the guidance program, (4) Assist in evalu­
ating the guidance program, and (5) Assist in evaluating 
staff contributions.
The responses of the jurors validated the five activi­
ties. Activities 1 and 2 received the highest mean rating 
of the group and were two activities out of a total of three 
from the entire questionnaire which received the highest mean 
obtainable, 4;0. The data in Table I reflect that the jurors 
indicated that these activities are the responsibility of the 
high school counselors and the counselors should engage in 
them extensively.
Function II: Counsel Students
In Table II data on activities pertaining to the func­
tion, Counsel students, are analyzed. The activities are:
(1) Assist pupil to understand and accept himself, (2) Furnish
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TABLE I
QUESTIONNAIRE RATING RESULTS FROM THE NATIONAL JURY ON 
ACTIVITIES RELATED TO THE FUNCTION OF 
PLANNING AND DEVELOPING 
THE GUIDANCE PROGRAM
ACTIVITIES MEAN
• ' _---- Valid Invalid
1. Assist in defining objectives of the
guidance program ‘ 4.0
2. Assist in developing plans of
action for the guidance program 4.0
3. Coordinate the various aspects
of the guidance program 3.2
4. Assist in evaluating the
guidance program 3.6




QUESTIONNAIRE RATING RESULTS FROM THE NATIONAL JURY ON 




1. Assist pupil to understand and
accept himself 4.0
2. Furnish information to pupil
as needed 3.7
3. Help pupil develop decision­
making competencies 3.9
4. Spend 50% or more of time in
individual counseling 3.6
5. Counsel pupil with serious emotional
or personal problem 2.2
6. Counsel pupils with academic
difficulty 3.4
7. Provide group counseling when
appropriate for common needs and 
interests 3.4
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information to pupil as needed, (3) Help pupil develop 
decision-making competencies, (4) Spend 50% or more of time 
in individual counseling, (5) Counsel pupil with serious emo­
tional or personal problem, (6) Counsel pupils with academic 
difficulty, and (7) Provide group counseling when appropriate 
for common needs and Interests.
All of the activities were validated by the jury.
Activity I, Assist the pupil to understand and accept himself, 
received a mean rating of 4.0, the highest obtainable mean, 
indicating that the jurors recommended extensive participation 
in this activity. As mentioned previously, only three activ­
ities listed on the questionnaire received this mean rating 
of 4.0. Activity 5, Counsel pupils with serious emotional 
or personal problems, received the lowest mean rating of the 
group, indicating that the jurors did not believe the 
counselors should spend much time in this activity.
Function III: Pupil Appraisal
In Table III are presented data on the jury's responses 
to activities which are related to the function of pupil 
appraisal: (1) Coordinate data on each pupil, (2) Interpret
pupil data to parent, pupil, and staff, (3) Identify pupil with 
special ability or need, (4) Prepare college applications and 
recommendations, (5) Write recommendations to prospective
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TABLE III
QUESTIONNAIRE RATING RESULTS FROM THE NATIONAL JURY ON 




1. Coordinate data on each pupil 2.6
2. Interpret pupil data to parent,
pupil, and staff 3.6
3. Identify pupil with special
ability or need 3.3
4. Prepare college applications
and recommendations 1.5
5. Write recommendations to
prospective employers 2.1
6. Keep separate file on
confidential pupil data 3.3
7. Act as resource person to child
with learning problem 2.5
8. Arrange for tutoring for pupil
requesting help 1.7
9. Record summer school grades and
test scores .3
10. Assist in planning school
testing program 2.9
11. Prepare the school's Honor Roll
and Failure Roll .2
12. Keep record of pupil suspensions
and expulsions .2
13. Check each senior record for
graduation requirements 1.0
14. Administer standardized tests
to groups 1.7
15. Assist with school social
programs— dances, etc. 1.1
16. Sponsor school club or
organization— Yearbook, etc. .8
17. Have extra duty assignment—
hall, bus, etc. .1
18. Request transcript of new
pupils and evaluate
transcript 1.3
employers, (6) Keep separate file on confidential pupil 
data, (7) Act as resource person to child with learning 
problem, (8) Arrange for tutoring for pupil requesting help, 
(9) Record summer school grades and test scores, (10) Assist 
in planning school testing program, (11) Prepare the 
school's Honor Roll and Failure Roll, (12) Keep record of 
pupil suspensions and expulsions, (13) Check each senior 
record for graduation requirements, (14) Administer standard­
ized tests to groups, (15) Assist with school social programs 
— dances, etc., (16) Sponsor school club or organization—  
Yearbook, etc., (17) Have extra duty assignment— hall, bus, 
cafeteria, etc., (18) Request transcript of new pupils and 
evaluate transcript.
The jury validated nine of the eighteen activities: 
Activities 1, 2, 3, 5, 6, 7, 8, 10, and 14.
Activity 2, Interpret pupil data to parent, pupil, and 
staff, received a mean rating of 3,6, the highest mean of the 
activities in the group, indicating that the jurors perceived 
this to be an activity involving extensive participation.
By not validating the remaining nine activities, the jurors 
indicated that they did not perceive them as desirable 
counselor activities.
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Function IV; Educational and 
Occupational Planning
An analysis of the jury's responses to activities 
relating to the function of educational and occupational 
planning are presented in Table IV. The activities are:
(1) Maintain up-to-date file of college catalogs, (2)
Maintain up-to-date file of occupational data, (3) Visit 
colleges for seminars and workshops, (4) Arrange for col­
lege admission personnel visits, (5) Plan career assemblies 
for non-college bound, (6) Inform pupil of college admission 
procedure and financial aid, (7) Assist pupil in realistic 
planning for future, (8) Arrange for pupil visits to colleges 
and businesses, (9) Assist in preparing the school's student 
handbook, and (10) Provide pupil with information on military 
programs and careers.
All of the activities in this group were validated 
by the jury. Activity 7, Assist pupil in realistic plan­
ning for the future, received a mean of 3,9, the highest 
mean rating of the group, indicating extensive involvement, 
while Activity 9, Assist in preparing the school's student 
handbook, received a mean of 2.1, the lowest mean of the 




QUESTIONNAIRE RATING RESULTS FROM THE NATIONAL JURY ON 




1. Maintain up-to-date file of 
college catalogs 2.6
2. Maintain up-to-date file of 
occupational data 2.7
3. Visit colleges for seminars and 
workshops 2.7
4. Arrange for college admission 
personnel visits 2.3
5. Plan career assemblies for 
non-college bound 3.0
6. Inform pupil of college admission 
procedure and financial aid 3.2
7. Assist pupil in realistic planning 
for future 3.9
8. Arrange for pupil visits to 
colleges and businesses 2.5
9. Assist in preparing the school's 
student handbook 2.1
.0. Provide pupil with information on 
military programs and careers 2.7
45
Function V: Referral Work
In Table V is shown the analysis of the jury's responses 
to activities relating to the function of referral work.
The activities are: (1) Make referrals of pupils with
special needs, (2) Maintain close relationship with referral 
agencies, (3) Encourage development of special outside 
agencies as needed, and (4) Provide follow-up agency recom­
mendations .
All of the activities in this group were validated by 
the jury, and the mean on each of the four activities was 
exceptionally high, indicating general agreement among the 
jurors as to counselor responsibility and participation in 
this area. The jurors recommended that extensive time be 
devoted to these activities relating to referral work.-
TABLE V
QUESTIONNAIRE RATING RESULTS FROM THE NATIONAL JURY ON 




1. Make referrals of pupils with
special needs 3.6
2. Maintain close relationship with
referral agencies 3.8
3. Encourage development of special
outside agencies as needed 3.4




In Table VI is presented an analysis of the jury's 
responses to activities relating to the function of placement. 
The activities are: (1) Assist staff in grouping pupils
with special needs, (2) Make routine schedule changes for 
pupils, (3) Assist pupil in securing part-time or full 
employment, (4) Register new students and make routine class 
assignments, (5) In scheduling, assist those pupils with 
academic problems.
Of the five activities in this group, only three were 
validated by the jury. Activity 2, Make routine schedule 
changes for pupils, received a mean rating of .7, the lowest 
of the group, and was not validated. Activity 4, Register new 
students and make routine class assignments, received a mean 
rating of 1.0, and was not validated. The low means on these 
two activities indicated that the jury did not perceive them 
as desirable counselor activities.
Function VII: Consulting with Parents
An analysis of the jury's responses to activities re­
lating to the function of consulting with parents is presented 
in Table VII. The activities are: (1) Assist parent to
develop realistic view of child, (2) Arrange for teacher- 
parent conferences, (3) Inform parent of pupil's lost report
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TABLE VI
QUESTIONNAIRE RATING RESULTS FROM THE NATIONAL JURY ON 





1. Assist staff in grouping pupils
with special needs 2.9
2. Make routine schedule changes for
pupils .7
3. Assist pupil in securing part-time
or full employment 2.3
4. Register new students and make
routine class assignments 1.0
5. In scheduling, assist those with
academic problems 3.0
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card to prevent student from falsifying the duplicate card, 
and (4) Inform parent of child's graduation needs if 
critical.
Three of the four activities in the group were vali­
dated by the jury. The highest mean of this group, 3.8, was 
obtained by Activity 1, Assist parent to develop realistic 
view of child, indicating extensive counselor involvement. 
Activity 3, Inform the parent of the pupil's lost grade card 
to prevent the student from falsifying the duplicate card, 
received the lowest mean rating of the group, .6, and was not 
validated, indicating that this is not a proper or desirable 
counselor activity.
TABLE VII
QUESTIONNAIRE RATING RESULTS FROM THE NATIONAL JURY ON 




1. Assist parent.to develop realistic 
view of child 3.8
2. Arrange for teacher-parent 
conferences 2.0
3. Inform parent of pupil's lost
report card to prevent the student 
from falsifying the duplicate card .6
4. Inform parent of child's graduation 
needs if critical 2.5
49
Function VIII: Consultant to Staff
In Table VIII is presented the mean ratings of the 
jury's responses to activities relating to the eighth func­
tion of consultant to the staff. The activities are:
(1) Inform staff of changes in school environment, (2) 
Participate in in-service training programs, (3) Participate 
in case conferences on pupils, (4) Inform staff of pupil 
data when appropriate, (5) Visit classes of pupils, and (6) 
Consult with staff regarding curriculum needs of pupils.
TABLE VIII
QUESTIONNAIRE RATING RESULTS FROM THE NATIONAL JURY ON 




1. Inform staff of changes in school
environment 3.2
2. Participate in in-service training
programs 3.7
3. Participate in case conferences on
pupils 3.9
4. Inform staff of pupil data when
appropriate 3.7
5. Visit classes of pupils 2.0
6. Consult with staff regarding
curriculum needs of pupils 3.5
All of the six activities in this group were validated 
by the jury. Activity 3, Participate in case conferences on 
pupils, received a mean of 3.9, the highest mean of the 
group indicating extensive participation. Activity 5, Visit 
classes of pupils, received a mean of 2.0, the lowest of 
the group, which reflects a recommendation of moderate 
counselor participation.
Function IX; Local Research
In Table IX is presented the mean of the jury's re­
sponses to activities relating to the function of local 
research. The activities are: (1) Conduct periodic follow- 
up of graduates and drop-outs, (2) Make periodic occupational 
survey of the community, (3) Compare the college grades with 
the high school grades of the student, and (4) Make a study 
of the staff's use of pupil records.
All of these activities were validated by the jury, 
indicating that they are desirable counselor activities. 
Activity 1 received the highest mean of the group, 3.4, 
reflecting extensive participation, while Activities 3 and 
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1. Conduct periodic follow-up of 
graduates and drop-outs 3.4
2. Make periodic occupational survey 
of the community 2.7
3. Compare the college grades with 
high school grades of student 2.0
4. Make a study of the staff's use 
of pupil records 2.0
Function X: Public Relations
In Table X is presented an analysis of the jury's 
responses to activities relating to the function of public 
relations. The activities are: (1) Furnish guidance infor­
mation to local hews media, (2) Participate in community 
groups— civic, social, etc., (3) Interpret guidance services 
to parent and civic groups, and (4) Plan an orientation pro­
gram for new pupils and parents.
All of the four activities in this group were validated 
by the jury. Interpreting guidance services to parent and 
civic groups received the highest mean rating of the group.
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Planning orientation programs for new pupils and 
parents received the second highest rating. The high means 
on these activities indicate that the jury believes the 
counselor should engage in these activities to an extensive 
degree.
TABLE X
QUESTIONNAIRE RATING RESULTS. FROM THE NATIONAL JURY ON 





1. Furnish guidance information 
to local news media 2.8
2. Participate in community groups—  
civic, social, etc. 2.6
3. Interpret guidance services to 
parents and civic groups 3.5
4. Plan an orientation program for 
new pupils and parents 3.3
III. SUMMARY
A questionnaire containing sixty-seven counselor 
activities was sent to the members of the national jury. The 
jurors were asked to check each activity as to whether or 
not it was a desirable counselor activity. By using a point
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value scale, a mean was obtained on each activity. Fifty- 
five of the sixty-seven activities received a mean rating of 
1.6 or above and were validated as proper and desirable 
counselor activities. On the fifty-five validated activities, 
the mean of the jurors' responses also indicated the degree 
to which they believed the counselor should engage in the 
activity. Some of the activities received a mean rating of 
.4.0, the.highest that could be obtained, indicating that the 
jury recommended that the counselors participate in these 
activities extensively. The low means on the activities 
indicated that the jury recommended that the counselors 
participate in these activities to a moderate degree.
Although many of the jurors offered comments relative 
to the study, none added additional activities to the list. 
(See Appendix E for a copy of various comments from the 
jurors.)
CHAPTER V
PRESENTATION OF DATA FROM THE COUNSELORS
I. INTRODUCTION
The purpose of this chapter, was to present and inter­
pret the data obtained from the questionnaires completed by 
the Louisiana public high school counselors.
A second questionnaire was prepared containing the 
fifty-five activities validated by the jury and was sent to 
the Louisiana public high school counselors for completion. 
The purpose of this questionnaire was to determine the degree 
of counselor participation in each validated activity. On 
the questionnaire the counselor was asked to check the degree 
to which he engaged in the activity— extensively, moderately, 
or none. By using a point value scale, a mean was obtained 
on each activity from the responses of the counselors. A 
mean of 4.0 was the highest rating that could be obtained on 
any activity and would indicate that the counselors partici­
pated in the activity to an extensive degree.
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II. RESPONSES FROM THE COUNSELORS
Responses were received from 125 counselors, or 66 
per cent of the group contacted. An analysis of the data 
concerning the responses of the counselors follows in 
tabular form in terms of the ten major functions utilized 
in the questionnaire.
Function I: Assist in Planning and
Development of the Guidance Program
In Table XI are contained five activities which are 
related to the basic function of assisting in the planning 
and development of the guidance program. These activities 
are: (1) Assist in defining objectives of the guidance 
program, (2) Assist in developing plans of action for the 
guidance program, (3) Coordinate the various aspects of the 
guidance program, (4) Assist in evaluating the guidance 
program, and (5) Assist in evaluating staff contributions. 
The mean of each activity is shown.
The findings indicate that the counselors spend more 
time in coordinating the various aspects of the guidance 
program than in any of the other activities relating to the 
function of planning and developing the guidance program.
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TABLE XI
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 
ON ACTIVITIES RELATED TO THE FUNCTION OF 
PLANNING AND DEVELOPING 
THE GUIDANCE PROGRAM
ACTIVITIES MEAN
1. Assist in defining objectives of the 
guidance program 2.96
2. Assist in developing plans of action 
for the guidance program 3.27
3. Coordinate the various aspects of the 
guidance program 3.34
4. Assist in evaluating the guidance program 2.83
5. Assist in evaluating staff contributions 2.18
Function II: Counsel Students
In Table XII data on activities pertaining to the 
function of counseling students are analyzed. The activi­
ties are: (1) Assist pupil to understand and accept him­
self, (2) Furnish information to pupil as needed, (3) Help 
pupil develop decision-making competencies, (4) Individual 
counseling, (5) Counsel pupils with serious emotional or 
personal problems, (6) Counsel pupils having academic diffi­
culty, and (7) Provide group counseling for students when 
appropriate for common needs and interests. The mean of 
each activity is shown.
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The results indicate that more time is spent in fur­
nishing information to pupils than in carrying out the other 
individual activities in this group. The means on the 
counselors' responses to the activities of assisting the 
pupil to understand and accept himself and helping the pupil 
develop decision-making competencies also indicate that 
counselors engage in these activities extensively.
TABLE XII
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 
ON ACTIVITIES RELATED TO THE.FUNCTION OF 
COUNSELING STUDENTS
ACTIVITIES ______________________________________________MEAN
1. Assist pupil to understand and accept
himself 3.79
2. Furnish information to pupil as needed 3.90
3. Help pupil develop decision-making
competencies 3.54
4. Spend 50% or more of time in counseling 3.62
5. Counsel pupil with serious emotional or
personal problem 2.58
6. Counsel pupils with academic difficulty 3.67
7. Provide group counseling when appropriate
for common needs and interests 2.56
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Function III: Pupil Appraisal
In Table XIII are presented data on the counselors' 
responses to activities which are related to the function 
of pupil appraisal. The activities are: (1) Coordinate 
data on each pupil, (2) Interpret pupil data to parent, 
pupil, and staff, (3) Identify pupils with special abilities 
or needs, (4) Write student recommendations to prospective 
employers, (5) Maintain separate file on confidential pupil 
data, (6) Act as resource person to child with learning 
problem, (7) Arrange for tutoring for pupil requesting help,
(8) Assist in planning the school's testing program, and
(9) Administer standardized tests to groups. The mean of 
each activity is shown.
The results indicate that the counselors engage to an 
extensive degree in Activities 1, 2, 3, and 9.
Function IV: Educational and Occupa­
tional Planning
An analysis of the counselors' responses to activities 
relating to the function of educational and occupational 
planning are presented in Table XIV. The activities are:
(1) Maintain up-to-date file of college catalogs, (2) Main­
tain up-to-date file of occupational data, (3) Visit colleges 
for seminars and workshops, (4) Arrange for visits from
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TABLE XIII
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 
ON ACTIVITIES RELATED TO THE FUNCTION OF 
PUPIL APPRAISAL
ACTIVITIES MEAN
1. Coordinate data on each pupil 3.39
2. Interpret pupil data to parent, pupil, and
staff 3.48
3. Identify pupils with special abilities or
needs 3.33
4. Write student recommendations to prospective
employers 2.88
5. Maintain separate file on confidential
pupil data 2.77
i6. Act as resource person to child with
learning problem' 2.46
7. Arrange for tutoring for pupil requesting
help 2.05
8. Assist in planning the school's testing
program 2.91
9. Administer standardized tests to groups 3.34
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TABLE XIV
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 
ON ACTIVITIES RELATED TO THE FUNCTION OF EDUCATIONAL 
AND OCCUPATIONAL PLANNING
ACTIVITIES MEAN
1. Maintain up-to-date file of college catalogs 3.45
2. Maintain up-to-date file of occupational data 3.36
3. Visit colleges for seminars and workshops 2.27
4. Arrange for visits from college admission
personnel 2.88
5. Plan career assemblies for non-college bound 2.02
6. Inform pupil of college admissions procedure
and financial aid 3.49
7. Assist pupil in realistic planning for future 3.57
8. Arrange for pupil visits to colleges and
businesses 2.16
9. Assist in preparing the school's student
handbook 1.33
10. Provide pupil with information on military
programs and careers 2.77
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college admission personnel, (5) Plan career assemblies 
for non-college bound students, (6) Inform pupil of college 
admissions procedure and financial aid, (7) Assist pupil in 
realistic planning for future, (8) Arrange for pupil visits 
to colleges and businesses, (9) Assist in preparing the 
school's student handbook, and (10) Provide pupil with infor­
mation on military programs. The mean of each activity is 
shown.
Of the activities relating to educational and occupa­
tional planning, Activities 1, 2, 6, and 7 received the 
highest means, indicating more counselor participation in 
these activities than in the other activities in this group. 
The low mean on Activity 9 indicates that the counselors 
have little involvement in the preparation of the school's 
student handbook. Only a moderate degree of participation 
is noted from the mean of Activity 5, Plan career assemblies 
for non-college bound.
Function V: Referral Work
In Table XV are shown the means of the counselors' 
responses to activities relating to the function of referral 
work. The activities are: (1) Make referrals of pupils with
special needs, (2) Maintain close relationship with referral 
agencies, (3) Encourage development of special agencies as
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needed, and (4) Provide follow-up of agency recommendation.
The means derived from the counselors' responses to 
these activities indicate that although the counselors do 
make referrals of pupils with special needs to a rather 
extensive degree, there is very little counselor participa­
tion in Activities 3 and 4, having to do with the creation 
of new agencies and providing follow-up of referrals.
TABLE XV
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS
ON ACTIVITIES RELATED TO THE FUNCTION OF
REFERRAL
ACTIVITIES MEAN
1. Make referrals of pupils with special needs 3.08
2. Maintain close relationship with referral 
agencies 2.72
3. Encourage development of special agencies 
as needed 1.56
4. Provide follow-up of agency recommendation 1.93
Function VI: Placement
In Table XVI are presented the means of the counselors1 
responses to activities relating to the function of placement. 
The activities are: (1) Assist staff in grouping pupils with
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special needs, (2) Assist pupil in securing part-time or 
full employment, and (3) In scheduling, assist those with 
academic problems.
The results indicate extensive counselor participation 
in Activity 3, Assist those students with academic problems 
in scheduling; a moderate degree of participation in 
Activity 1, Assist the staff in grouping pupils with special 
needs; and less participation in Activity 2, Assist the 
pupil to secure employment.
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 




1. Assist staff in grouping pupils with 
special needs 2.58
2. Assist pupil in securing part-time or full 
employment 1.95
3. In scheduling, assist those students with 
academic problems 3.31
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Function VII: Consulting with
Parents
The means of the counselors * responses to activities 
relating to the function of consulting with parents are 
presented in Table XVII. The activities are: (1) Assist
the parent to develop realistic view of child, (2) Arrange 
for teacher-parent conferences, and (3) Inform parent of 
child’s graduation needs if borderline.
The means derived from the responses of the counselors 
indicate that the counselors participate in these three 
activities to a moderate degree.
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 




1. Assist parent to develop realistic view 
of child 2.72
2. Arrange for teacher-parent conferences 2.85
3. Inform the parent of child's graduation 
needs if borderline 2.98
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Function VIII: Consultant to Staff
In Table XVIII are presented the means of the counse­
lors' responses to activities relating to the function of 
consulting with the staff. The activities are: (1) Inform 
staff of changes in school environment, (2) Participate in 
in-service training programs, (3) Participate in case con­
ferences on pupils, (4) Inform staff of pupil data when 
appropriate, (5) Visit classes of pupils,and (6) Consult 
with staff on curriculum needs.
The results indicate that only one of these activities. 
Inform the staff of pupil data when appropriate, is engaged 
in by the counselors to an extensive degree. The counse­
lors participate to a moderate degree in in-service training 
programs, case conferences on pupils, and consulting with 
the staff on curriculum needs. The means of Activity 1, 
Inform the staff of changes in school environment, and 
Activity 5, Visit classes of pupils, indicate that the 
counselors engage in these activities infrequently.
Function IX: Local Research
In Table XIX are presented the means of the counselors' 
responses to activities relating to the function of local 
research. The activities are: (1) Conduct periodic follow-
up of graduates and drop-outs, (2) Make periodic occupational
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TABLE XVIII
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 
ON ACTIVITIES RELATED TO THE FUNCTION OF 
CONSULTANT TO STAFF
ACTIVITIES MEAN
1. Inform staff of changes in school environment 1.64
2. Participate in in-service training programs 2.38
3. Participate in case conferences on pupils 2.59
4. Inform staff of pupil data when appropriate 3.46
5. Visit classes of pupils 1.47
6. Consult with staff on curriculum needs 2.19
TABLE XIX
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 
ON ACTIVITIES RELATED TO THE FUNCTION OF 
LOCAL RESEARCH
ACTIVITIES MEAN
1. Conduct periodic follow-up of graduates
and drop-outs 2.03
2. Make periodic occupational survey of
community 1.48
3. Compare student's college grades with his
high school grades 2.09
4. Make a study of the staff's use of pupil
records 1.54
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survey of community, (3) Compare the student's college 
grades with his high school grades, and (4) Make a study 
of the staff's use of the pupil records.
The means derived from the counselors' responses 
indicate little counselor participation in the activities 
relating to local research.
Function X: Public Relations
In Table XX is presented an analysis of the counselors' 
responses to activities relating to the function of public 
relations. The activities ares (1) Furnish guidance infor­
mation to local news media, (2) Participate in community 
groups— civic, social, etc., (3) Interpret guidance services 
to parent and civic groups, and (4) Conduct orientation 
programs for new pupils and parents.
TABLE XX
QUESTIONNAIRE RATING RESULTS FROM THE LOUISIANA COUNSELORS 
ON ACTIVITIES RELATED TO THE FUNCTION OF 
PUBLIC RELATIONS
ACTIVITIES MEAN
1. Furnish guidance information to local news
media 1.52
2. Participate in community groups— civic, social,
etc. 2.14
3. Interpret guidance services to parent and
civic groups 2.26
4. Conduct orientation program for new pupils
and parents 2.74
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The findings indicate that counselors participate to a 
moderate degree in Activities 2, 3, and 4. However, the low 
mean on Activity 1 indicates that the counselors are.doing 
little about furnishing guidance information to local news 
media.
Ill. SUMMARY
A questionnaire containing the fifty-five activities 
which had been validated by the national jury was sent to 
the Louisiana public high school counselors for completion,
The counselor was asked to check the degree to which he 
participated in each activity— extensively, moderately, or 
none. Using a point value scale, a mean was obtained on each 
activity from the responses of the counselors. None of the 
activities received a mean rating of 4.0, the highest rating 
that could be obtained, which would have indicated that the 
counselors engaged in the activity very extensively or to 
the highest degree.
The activities that received a counselor mean rating 
lower than the 1.6 rating necessary for the jury's validation 
were: Assist in preparing the school's student handbook, Visit
classes of pupils, Make periodic occupational survey of com­
munity, Furnish guidance information to local news media, Make 
a study of the staff's use of pupil records, and Encourage
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development of special agencies when needed. These findings 
indicated that the counselors were not participating in these 
activities which had been validated by the jury to the degree 
that the jury recommended.
The activities showing the greatest degree of counselor 
participation were: Furnish information to pupil as needed,
Assist pupil to understand and accept himself, and Counsel 
pupils having academic difficulty.
In the space provided on the questionnaire for counse­
lor comments, many counselors listed additional activities 
which were engaged in extensively, thereby limiting their 
participation in the validated activities. Some of the 
activities appearing most frequently were:
1. Provide scholarship information to students
2. Prepare college applications and recommendations
3. Make routine schedule changes for students
4. Register new students
5. Request transcripts and send transcripts
6. Sponsor a school organization or club
7. Do routine clerical work
8. Get assignments for absent students
9. Handle drop-outs and withdrawals
10. Routine scheduling of all students
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11. Have extra duty such as cafeteria, bus, etc.
12. Handle civic club contests for outstanding
students
In addition, many counselors cited their impractical 
counselor-pupil ratio as a factor which influenced their 
daily activities. The majority of the counselors showed a 
pupil assignment of over 500 but less than 625; fifteen 
counselors showed a pupil assignment of over 625, with six 
of this group having a pupil assignment of over 750. Only 
three counselors showed a pupil assignment of less than 250, 
which was the ratio recommended by ASCA in a national study 
of the counselor's role.
CHAPTER VI
A COMPARISON OF THE MEANS OF THE ACTIVITIES
I. INTRODUCTION
In this chapter are presented the results of the 
statistical computations and a comparison of the means of 
each activity— the mean derived from the responses of the 
national jury in terms of the recommended degree of counse­
lor participation in each validated activity and the mean 
derived from the responses of the Louisiana counselors in 
terms of the degree to which they actually participate in 
the validated activities.
The Computer Center at Louisiana State University 
performed the statistical computations. The t test was 
utilized to determine whether or not there was a significant 
difference in the means at the .01 level of confidence.
In the following tables, presented in terms of the 
counselor's functions, the frequency, coded f, indicates 
the number of counselor responses to the individual activity. 
Although 125 counselors participated in the study, every 
counselor did not respond to every item.
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Function 1̂: Assist in Planning and
Development of the Guidance Program
In Table XXI is presented a comparison of the means on 
the activities relating to the function of planning and 
developing the guidance program. The results of the t test 
reflect a significant difference in the means at the .01 
level of confidence on Activities 1, 2, 4, and 5. The mean 
of the jury on each of these activities is greater than the 
mean of the counselor group, indicating that the counselors 
were not engaging in these activities to the degree recom­
mended by the jury. The counselors were in agreement with 
the jury on the degree of participation on only one activity 
in this group— Activity 1, Coordinate the various aspects 
of the guidance program.
Function II: Counsel Students
In a comparison of the means on the activities relating 
to the function of counseling students, the data presented 
in Table XXII reveal that there is a significant difference 
in the means at the .01 level of confidence on Activities 1, 
2, 3, 5, 6, and 7. The mean of the jury is higher than that 
of the counselors on Activity 1, Assist pupil to understand 
and accept himself, and on Activity 3, Help pupil develop 
decision-making competencies, indicating that the counselors
TABLE XXI
A COMPARISON OF THE MEANS OF THE ACTIVITIES RELATED TO THE FUNCTION OF
PLANNING AND DEVELOPING THE GUIDANCE PROGRAM
ACTIVITY f MEAN 
Jurv Counselor
S.D. t
1. Assist in defining objectives 
of the guidance program 125 4.0 2.96 1.207 -9.63**
2. Assist in developing plans of 
action for the guidance 
program 124 4.0 3.27 1.062 -7.66**
3. Coordinate the various aspects 
of the guidance program 124 3.2 3.34 1.103 1.41 NS
4. Assist in evaluating the 
guidance program 125 3.6 2.83 1.223 -7.04**
5. Assist in evaluating 
staff contributions 124 3.1 2.18 1.420 -7.22**
**Significant at .01 level of confidence
NS = Not Significant
TABLE XXII







1. Assist pupil to understand and 
accept himself 125 4.0 3.79 .613 -3.83**
2. Furnish information to pupil 
as needed 125 3.7 3.90 .429 5.21**
3. Help pupil develop decision­
making competencies 125 3.9 3.54 .848 -4.75**
4. Spend 50% or more of time in 
counseling 125 3.6 3.62 .791 .283 NS
5. Counsel pupil with serious emo­
tional or personal problem 124 2.2 2.58 1.190 3.56**
6. Counsel pupil with academic 
difficulty 123 3.4 3.67 .741 4.04**
7. Provide group counseling when 
appropriate 125 3.4 2.56 1.152 -8.14**
**Significant at .01 level of confidence
NS = Not Significant
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were not participating in these activities to the degree 
recommended by the jury. The mean of the counselors is 
higher than that of the jury on Activities 2, 5, and 6, 
indicating that the counselors engaged in the activities of 
furnishing information to pupils when needed, counseling 
pupils with serious emotional or personal problems, and 
counseling pupils with academic difficulty, to a higher de­
gree than that recommended by the jury. There is no signifi­
cant difference in the means of Activity 4 relating to the 
time spent in counseling which indicated that the counselors 
participated in this activity to the degree recommended by 
the jury.
Function III: Pupil Appraisal
In Table XXIII is presented a comparison of the means 
on the activities relating to the function of pupil appraisal. 
Results of the findings indicate that there is a significant 
difference in the means, at the .01 level of confidence, of 
Activities 1, 4, 5, 7, and 9. The mean of the counselors on 
Activities 1, 4, 7, and 9 is higher than that of the jury, 
indicating that the counselors were participating in these 
activities to a higher degree than that recommended by the 
jury. These activities are: Coordinate the data on each
pupil, Write student recommendations to prospective employers,
TABLE XXIII







1. Coordinate data on each pupil 125 2.6 3.39 1.023 8.63**
2. Interpret pupil data to parent, 
pupil, and staff 124 3.6 3.48 .879 -1.52 NS
3. Identify pupils with special 
abilities or needs 125 3.3 3.33 .948 .354 NS
4. Write student recommendations 
to prospective employers 125 2.1 2.88 1.175 7.42**
5. Maintain separate file on con­
fidential pupil data 125 3.3 2.77 1.454 -4.07**
6. Act as resource person to child 
with learning problem 125 2.5 2.46 1.195 - .374 NS
7. Arrange for tutoring for pupil 
requesting help 124 1.7 2.05 1.154 3 .38**
8. Assist in planning the school's 
testing program 125 2.9 2.91 1.332 .084 NS
9. Administer standardized tests 
to groups 125 1.7 3.34 1.009 18.17**
**Significant at .01 level of confidence 
NS = Not Significant
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Arrange for tutoring for pupils requesting help, and 
Administer standardized tests to groups. There is no 
significant difference in the means of Activities 2, 3, 6, 
and 8, indicating the counselors were engaging in these 
activities to the degree recommended by the jury.
Function IV: Educational and Occupa­
tional Planning
In Table XXIV are presented the results of the compari- ■- 
son of the means of the activities relating to the function 
of educational and occupational planning. The results indi­
cate that there is a significant difference at the .01 level 
of confidence between the means of nine of the ten activities 
listed. The mean of the counselor group is significantly 
higher than that of the jury on Activities 1, 2, 4, and 6, 
indicating that counselors spent more time than recommended 
by the jury in maintaining up-to-date files of college cata­
logs and occupational data, arranging for visits from college 
personnel, and informing students of college admission proce­
dures and financial aid programs. The greatest difference in 
means occurred with Activity 5, Plan career assemblies for 
non-college bound, with the mean of the counselors considerably 
lower than that of the jury, indicating that the counselors 
were not engaging in this activity to the degree recommended
TABLE XXIV
A COMPARISON OF THE MEANS OF THE ACTIVITIES RELATED TO THE FUNCTION OF






1. Maintain up-to-date file 
of college catalogs 124 2.6 3.45 1.031 9.18**
2. Maintain up-to-date file 
of occupational data 125 2.7 3.36 .971 7.59**
3. Visit colleges for seminars 
and workshops 124 2.7 2.27 1.150 -4.16**
4. Arrange for visits from
college admission personnel 125 2.3 2.88 1.250 5.187**
5. Plan career assemblies for 
non-college bound 124 3.0 2.02 1.360 -8.27**
6. Inform pupil of college ad­
missions and aid procedure 125 3.2 3.49 .947 3.42**
7. Assist pupil in realistic 
planning for future 125 3.9 3.57 .826 -4 .47**
8. Arrange for pupil visits to 
colleges and businesses 125 2.5 2.16 1.260 -3.02**
9. Assist in preparing the 
school's student handbook 125 2.1 1.33 1.50 -5.74**
10. Provide pupil with information 
on military programs 123 2.7 2.77 1.098 .707 NS
**Significant at .01 level of confidence 
NS = Not Significant
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by the jury. The only activity in which there is no signifi­
cant difference in the means was Activity 10, Provide pupil 
with information on military programs and careers, indicating 
that the counselors were engaging in this activity to the 
degree recommended by the jury.
Function Vs Referral Work
A comparison of the means of the activities related to 
referrals is presented in Table XXV. On all of the activities 
pertaining to this function, there is a significant difference 
at the .01 level of confidence in the two means. On each 
activity the mean of the jury is considerably higher than that 
of the counselors, indicating that the counselors were not 
engaging in referral work to the degree recommended by the 
jury.
Function VI: Placement
In Table XXVI is presented the comparison of the means 
of the jury with the means of the counselors on activities 
relating to placement. The data show a significant difference 
in the means of all the activities listed; however, while the 
difference of the means of Activity 2, Assist students in 
securing employment, and Activity 3, Assist those with academic 
problems in scheduling, is significant at the .01 level of 
confidence, the difference of the means of Activity 1, Assist
TABLE XXV







1. Make referrals of pupils with 
special needs 124 3.6 3.08 1.033 - 5.61**
2. Maintain close relationship 
with referral agencies 125 3.8 2.72 1.089 -11.09**
3. Encourage development of 
special agencies as needed 124 3.4 1.56 1.41 -14.54**
4. Provide follow-up of agency 
recommendations 123 3.5 1.93 1.304 -13.35**
**Significant at .01 level of confidence
TABLE XXVI







1. Assist staff in grouping pupils 
with special needs 125 2.9 2.58 1.387 -2.58*
2. Assist pupil in securing part- 
time or full employment 124 2.3 1.95 1.261
!
-3.09**
3. In scheduling, assist those 
with academic problems 125 3.0 3.31 1.019 3.40**
*Signifleant at .05 level of confidence
**Significant at .01 level of confidence
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staff in grouping pupils with special needs, is significant 
only at the .05 level of confidence. The counselors were 
not participating to the degree recommended by the jury in 
Activities 1 and 2, but they were engaging to a greater 
degree than that recommended by the jury in Activity 3 
pertaining to scheduling.
Function VII: Consulting with
Parents
In Table XXVII are presented the results of the com­
parison of the means of the activities relating to the func­
tion of consulting with parents. There is a significant 
difference in the means at the .01 level of confidence on 
all of the three activities listed. The mean of the counse­
lors is lower than that of the jury on Activity 1, Assist 
parent to develop realistic view of child, indicating that 
the counselors were not engaging in this activity as much as 
the jury recommended. The mean of the counselors on Activi­
ties 2 and 3 are higher than that of the jury, indicating 
that more time was spent in arranging for teacher-parent 
conferences and informing parents of the child's critical 
graduation needs than the jury recommended.
TABLE XXVII







1. Assist parent to develop 
realistic view of child 125 3.8 2.72 1.119 -10.79**
2. Arrange for teacher-parent 
conferences 123 2.0 2.85 1.201 7.85**
3. Inform the parent of child's 
graduation needs if borderline 125 2.5 2.98 1.41 3.81**
**Significant at .01 level of confidence
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Function VIII: Consultant to Staff
The results of the comparison of the means of the 
activities relating to the function of consulting with the 
staff are presented in Table XXVIII. In all of the activi­
ties listed, there is a significant difference in the means 
at the .01 level of confidence. The mean of the jury on each 
activity is considerably higher than that of the counselors, 
indicating that the jury believed that extensive time should 
be devoted to these activities. However, the counselors 
were not engaging in these activities to this recommended 
degree.
Function IX: Local Research
In Table XXIX are presented the results of the compari­
son of the means of the activities relating to the function 
of local research. Of the four activities listed, the data 
reveal a significant difference in the means at the .01 level 
of confidence in three of the activities. In each of these, 
the mean of the jury is higher than the mean of the counse­
lors, indicating that the counselors were not devoting as much 
time to these activities as recommended by the jury. There 
is no difference in the means of Activity 3, Compare the 
student's college grades with his high school grades, which 
indicates that the counselors were participating in this 
activity to the degree recommended by the jury.
TABLE XXVIII
A COMPARISON OF THE MEANS OF THE ACTIVITIES RELATED TO THE FUNCTION OF
CONSULTANT TO STAFF
ACTIVITY f MEAN S.D. t
Jurv Counselor
1. Inform staff of changes in 
school environment 123 3.2 1.64 1.307 -13.24**
2. Participate in in-service 
training programs 125 3.7 2.38 1.36 -10.85**
3. Participate in case conferences 
on pupils 125 3.9 2.59 1.165 -12.57**
4. Inform staff of pupil data when 
appropriate 125 3.7 3.46 .894 - 3.00**
5. Visit classes of pupils 125 2.0 1.47 1.248 - 4.75**
6. Consult with staff on 
curriculum needs 125 3.5 2.19 1.176 -12.45**
**Significant at .01 level of confidence
TABLE XXIX







1. Conduct periodic follow-up of 
graduates and drop-outs 125 3.4 2.03 1.295 -11.83^
2. Make periodic occupational 
survey of community 123 2.7 1.48 1.197 -11.30^
3. Compare student's college grades 
with his high school grades 124 2.0 2.09 1.147 .94 NS
4. Make a study of the staff's use 
of pupil records 125 2.0 1.54 1.248 - 4.12^
♦♦Significant at .01 level of confidence
NS = Not Signifcant
Function X: Public Relations
In Table XXX are presented the results of the compari­
son of the means of the activities relating to the function 
of public relations. The data show a significant difference 
at the .01 level of confidence in the means of all four of 
these activities. On each activity the mean of the jury is 
higher than that of the counselors, indicating that the 
counselors were not engaging in these activities to the 
degree recommended by the jury.
II. SUMMARY
A comparison of the means of the activities derived 
from the responses of the national jury and from the responses 
of the Louisiana counselors indicated that there is a signif­
icant difference between the groups at the .01 level of 
confidence regarding forty-six activities, a significant 
difference at the .05 level of confidence regarding one 
activity, and no significant difference in the means of eight 
activities. This reflected considerable disagreement in the 
degree of actual counselor participation in the activities 
as compared to the degree of participation perceived and 
recommended by the jury.
The counselors were not participating in the activity 
to the degree recommended by the jury on forty-seven of the
TABLE XXX
A COMPARISON OF THE MEANS OF THE ACTIVITIES RELATED TO THE FUNCTION OF
PUBLIC RELATIONS
ACTIVITY f MEAN 
Jury Counselor
S.D. t
1. Furnish guidance information 
to local news media 125 2.8 1.52 1.229 -11.64^
2. Participate in community 
groups— civic, social, etc. 124 2.6 2.14 1.279 - 3.96^
3. Interpret guidance services to 
parent and civic groups 125 3.5 2.26 1.106 -12.53^
4. Conduct orientation program for 
new pupils and parents 125 3.3 2.74 1.258 - 4.98^
♦♦Significant at .01 level of confidence
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fifty-five activities. In some instances, the counselor 
participation was greater than that recommended, while in 
other cases, the degree of participation was less than that 
recommended by the jury. In only eight activities was the 
counselors' degree of participation the same as that recom­
mended by the jury.
CHAPTER VII
SUMMARY AND CONCLUSIONS
The purpose of this study was to identify the activi­
ties in which high school counselors should engage and to 
determine the extent to which counselors in public high 
schools in Louisiana engage in these activities.
I. SUMMARY
A review of literature indicated that although numer­
ous research studies have sought answers to the question of 
the proper identity of the counselor's role and of role 
perception, little has been done to identify specific 
activities proper to the counselor's role. In its 1962 
national study of the counselor's role, ASCA designated ten 
areas of responsibility as the specific functions of the 
counselor but did not identify the related activities in 
which the counselor should engage in order to effectively 
carry out these functions.




1. What activities do national authorities in the 
field of counseling and guidance believe are 
proper and appropriate for the high school counse­
lor in carrying out the broad functions of his role?
2. To what extent or degree does the national jury 
believe the high school counselor should engage 
in these activities?
3. To what degree are the Louisiana public high 
school counselors engaged in the validated 
activities?
4. How does the participation of the Louisiana pub­
lic high school counselors in each activity compare 
with the degree of participation recommended by the 
national jury?
A counselor activity questionnaire based on the ten 
broad functions of the counselor was sent to a selected 
national jury of authorities in the field of counseling and 
guidance for validation of the activity as to its desirability 
in the counselor's role and the degree to which the counse­
lor should engage in the activity.
A second questionnaire containing the validated activi­
ties was sent to the Louisiana public high school counselors 
to determine the degree to which they engaged in each 
activity.
Two separate means were derived for each activity— one 
based on the responses of the jury which established the 
degree of counselor participation recommended by the jury 
and the other on the responses of the counselors which re­
flected their degree of actual participation. The t test
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was utilized to determine whether or not there was a 
significant difference in the two means at the .01 level 
of confidence. The results were presented in tabular form, 
one for each function to which the activities related.
A summary of the data obtained in the study follows:
Function Planning and Developing 
the Guidance Program
Five activities were listed under this function. The 
comparison of the means on each activity showed a significant
difference at the .01 level of confidence in four of the
five activities, with the mean of the jury considerably 
higher than that of the counselors. This indicated that the 
counselors were not participating in these four activities 
to the degree recommended by the jury.
Function II: Counsel Students
Seven activities were listed under this function. The 
comparison of the means on each activity showed a signifi­
cant difference at the .01 level of confidence in six of the
seven activities. This indicated that the counselors were 
engaging in these activities to a greater or to a lesser degree 
than that recommended by the jury.
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Function III: Pupil Appraisal
Nine activities were listed under this function. The 
comparison of the means on each activity showed a signifi­
cant difference at the .01 level of confidence in five of 
the nine activities. No significant difference between the 
means of four of the.nine activities indicated that there 
was agreement between the counselors' actual degree of 
participation and the jury's recommended degree of partici­
pation in these activities.
Function IV: Education and Occupa­
tional Planning
Ten activities were listed under this function. The 
comparison of the means on each activity showed a signifi­
cant difference at the .01 level of confidence in nine of 
the ten activities. This indicated considerable difference 
in the counselors1 degree of participation in the activities 
and that recommended by the jury.
Function V: Referral Work
Four activities were listed under this function. The 
comparison of the means on each activity showed a signifi­
cant difference at the .01 level of confidence on all of the 
four activities. The mean of the jury on each activity was 
considerably higher than that of the counselors, indicating
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that the counselors were not participating in these 
activities relating to referrals to the degree recommended 
by the jury
Function VI: Placement
Three activities were listed under this function.
The comparison of the means on each activity showed a signifi­
cant difference on all of the three activities, indicating 
that the counselors were not participating in the activities 
relating to placement to the degree recommended by the jury.
Function VII: Consulting with
Parents
Three activities were listed under this function. The 
comparison of the means on each activity showed a significant 
difference at the .01 level of confidence on all of these 
activities, indicating that the counselors were not partici­
pating in these activities relating to consulting with 
parents to the degree recommended by the jury.
Function VIII: Consultant to Staff
Six activities were listed under this function. The 
comparison of the means on each activity showed a signifi­
cant difference of the means at the .01 level of confidence 
on all of the activities. The mean of the jury on each activity
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was considerably higher than that of the counselors, in­
dicating that the counselors were not participating in these 
activities to the degree recommended by the jury.
Function IX: Local Research
Four activities were listed under this function. The 
comparison of the means on each activity showed a significant 
difference of the means at the .01 level of confidence on 
three of the four activities. The mean of the jury on each 
of these three activities was considerably higher than that 
of the counselors, indicating that the counselors Were not 
participating in the activities relating to local research 
to the degree recommended by the jury.
Function X: Public Relations
Four activities were listed under this function. The 
comparison of the means on each activity showed a signifi­
cant difference in the means at the .01 level of confidence 
on all of the four activities. The mean of the jury on each 
of'the activities was considerably higher than that of the 
counselors, indicating that the counselors were not partici­
pating in these activities to the degree recommended by the 
jury.
Summary List
The following list contains the activities on which there
was no significant difference in the means, indicating that 
the counselors were engaging in these activities to the 
degree recommended by the jury:
1. Coordinate the various aspects of the guidance
program
2. Spend 50% or more of time in counseling
3. Interpret'pupil data to parent, pupil, and staff
4. Identify pupils with special abilities or needs
5. Act as resource person to child with learning
problem
6. Assist in planning the school's testing program
7. Provide pupil with information on military programs
8. Compare student's college grades with his high
school grades
A list of the activities in which the counselors were 
participating to a degree greater than that recommended by 
the jury follows:
1. Furnish information to pupil as needed
2. Counsel pupil with serious emotional or personal
problem
3. Counsel pupil with academic difficulty
4. Coordinate data on each pupil
5. Write student recommendations to prospective
employers
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6. Arrange for tutoring for pupil requesting help
7. Administer standardized tests to groups
8. Maintain up-to-date file of college catalogs
9. Maintain up-to-date file of occupational data
10. Arrange for visits from college admission personnel
11. Inform pupil of college admissions procedures and
financial aid programs
12. Assist those with academic problems in scheduling
13. Arrange for teacher-parent conferences
14. Inform the parents of child's graduation needs if
critical
A list of the activities in which the counselors 
were participating to a degree less than that recommended by 
the jury follows:
1. Assist in defining objectives of the guidance
program
2. Assist in developing plans of action for the
guidance program
3. Assist in evaluating the guidance program
4. Assist in evaluating staff contributions
5. Assist pupil to understand and accept himself
6. Help pupil develop decision-making competencies


























Maintain separate file on confidential pupil data 
Visit colleges for seminars and workshops 
Plan career assemblies for non-college bound 
Assist pupil in realistic planning for future 
Arrange for pupil visits to colleges and businesses 
Assist in preparing the school's student handbook 
Make referrals of pupils with special needs 
Maintain close relationship with referral agencies 
Encourage development of special agencies as needed 
Provide follow-up of agency recommendations 
Assist staff in grouping pupils with special needs 
Assist pupil in securing employment 
Assist parent to develop realistic view of child 
Inform staff of changes in school environment 
Participate in in-service training programs 
Participate in case conferences on pupils 
Inform staff of pupil data when appropriate 
Visit classes of pupils 
Consult with staff on curriculum needs 
Conduct periodic follow-up of graduates and drop­
outs
Make periodic occupational survey of community 
Make a study of the staff's use of pupil records 
Furnish guidance information to local news media
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31. Participate in community groups--civic, social, etc.
32. Interpret guidance services to parent and civic
groups
33. Conduct orientation program for new pupils and
parents
II. CONCLUSIONS
From a consideration of the data presented within the 
limitations of this study, the following conclusions appeared 
to be warranted:
1. There were fifty-five specific activities in which
high school counselors should engage in carrying 
out their broad functions or responsibilities.
2. The jury's recommendation of the counselor's degree
of participation in these activities varied from 
extensively to moderately.
3. The Louisiana public high school counselors engaged
in the fifty-five validated activities to a 
varying degree.
4. In comparing the means of the jury which represented
the degree of counselor participation recommended 
for each activity with the means of the counselors 
which represented their degree of actual participa­
tion in the activity, results revealed a
significant difference between the two groups on 
forty-seven activities. On fourteen of these 
activities the counselors were participating to 
a degree greater than that recommended by the jury 
while on thirty-three activities they were partic­
ipating to a degree less than that recommended 
by the jury. The counselors' degree of partic­
ipation was the same as the jury's recommended 
degree on only eight activities.
Comments offered by the counselors indicated that the 
difference in the means might be due to counselor 
involvement in other activities which consumed 
much of their time.
Counselors also commented on their large counselor- 
pupil ratio, which they indicated is a major factor 
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APPENDICES
APPENDIX A
LIST OF JURORS WHO PARTICIPATED IN 
VALIDATING THE ACTIVITIES
Jury Member Position
Professor of Guidance 
University of Southern Mississippi 
Hattiesburg, Mississippi




Walnut Hills High School 
Cincinnati, Ohio
Director of Guidance Services 
Denver Public Schools 
Denver, Colorado
Professor of Education 
University of New Hampshire 
Durham, New Hampshire
Professor of Education 
University of Maryland 
College Park, Maryland
Dr. Harold F. Cottingham Director of Guidance
Florida State University 
Tallahassee, Florida
Dr. W. C. Cottle Director of Counselor Education
Boston College
Chestnut Hill, Massachusetts
Dr. John D. Alcorn
Dr. Dugald S. Arbuckle
Miss Betty Battersby
Dr. Darold T. Bobier
Dr. Angelo V. Boy




Dr. Lester D. Crow
Dr. William Evraiff
Dr. Gail F. Farwell
Dr. George Harris
Dr. George E. Hill
Mr. Kenneth Knox
Dr. Richard P. Koeppe
Mr. Albert Kreider 
Dr. Gerald Kushel 
Mrs. Marjorie Longsdorf
Position
Professor of Education (Retired) 
Brooklyn College 
Brooklyn, New York
Professor of Counselor Education 
San Francisco State College 
San Francisco, California
Professor of Counselor Education 
University of Wisconsin 
Madison, Wisconsin
Supervisor of Guidance Services
Orleans Parish
New Orleans, Louisiana




Patrick Henry High School 
Minneapolis, Minnesota
Assistant Superintendent 




John McDonogh High School 
New Orleans, Louisiana
Professor of Guidance Education 
Long Island University 
Brookville, New York
Counselor (Retired)






Mr. Gerald J. McGrath
Dr. C. H. Patterson
Dr. Herman Peters
Dr. Paul C. Polmantier
Mr. James L. Reinebold
Mr. Ralph Rentz
Dr. Glenn Saltzman
Dr. Merlin W. Schultz
Dr. Bruce Shertzer
Position
Supervisor of Guidance Services 
East Baton Rouge Parish 
Baton Rouge, Louisiana
State Director of Guidance 
Department of Education 
Baton Rouge, Louisiana
Counselor
Torrington High School 
Torrington, Connecticut
Professor of Counselor Education 
University of Illinois 
Urbana, Illinois
Professor of Counselor Education 
Ohio State University 
Columbus, Ohio
Professor of Education 





Supervisor of Guidance Services 
Webster Parish 
Minden, Louisiana
Professor of Education 
Kent State University 
Kent, Ohio
Coordinator of Pupil Personnel 
Services
Township High School District 207 
Park Ridge, Illinois




Dr. Glenn E. Smith
Dr. Charles J. Tabler
Dr. Leona Tyler 
Dr. E. G. Williamson 
Miss Mary Wood 
Dr. C. Gilbert Wrenn
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Position
State Supervisor of Guidance 
Lans ing, Michigan
Consultant in Guidance 
New Jersey Department of Educa­
tion
Newark, New Jersey
Professor of Education 
University of Oregon 
Eugene, Oregon
Professor of Counselor Education 
University of Minnesota 
Minneapolis, Minnesota
Counselor 
Tyler High School 
Tyler, Texas
Professor of Education 
University of Minnesota 
Minneapolis, Minnesota
APPENDIX B
QUESTIONNAIRE SENT TO THE JURORS
Directions: Please indicate the degree to which you believe
high school counselors should engage in the activity by 
placing a check mark (/) in the space provided.
"Greatly Desirable" (Coded GD) indicates that the activity 
is a responsibility of the counselor and should be engaged 
in extensively.
"Moderately Desirable" (Coded MD) indicates that the activity 
is a responsibility of the counselor and should be engaged in 
moderately.
"Undesirable" (Coded U) indicates that the activity is not the 
responsibility of the counselor and should not be performed
ACTIVITIES GD MD U
Function: Assist in planning and developing of 
the guidance program
1. Assist in defining objectives of the p r o g r a m ________
2. Assist in developing plans of action for the
______program___________________________________________________
3. Coordinate the various aspects of the program________ '
4. Assist in evaluating the program_________________________
5. Assist in evaluating staff contributions_________________
II. Function: Counsel students
1. Assist pupil to understand and accept himself  ____
2. Furnish information to pupil as needed__________________
3. Help pupil develop decision-making
c o m p e t e n c i e s _______________________________________




ACTIVITIES GD MD U
5. Counsel pupil with serious emotional or 
personal problem
6. Counsel pupils with academic difficulty
7. Provide group oounseling when appropriate 
for common needs and interests
Ill . Function: Pupil appraisal
1. Coordinate data on each pupil
2. Interpret pupil data to parent, pupil and 
staff
3. Identify pupil with special ability or need
4. Prepare college applications and 
recommendations.
5. Write recommendations to prospective 
employers
6. Keep separate file on confidential pupil data
7. Act as resource person to child in learning 
problem
8. Arrange for tutoring for pupil requesting 
help
9. Record summer school grades and test scores
10. Assist in planning school testing program
11. Prepare the school's Honor Roll and 
Failure Roll
12. Keep record of pupil suspensions and 
expulsions
13. Check each senior record for graduation 
requirements
14. Administer standardized tests to groups
15. Assist with school social program
16. Sponsor school club or organization
17. Have extra duty assignment— hall, bus, etc.




Function: Educational and Occupational planning 
Maintain up-to-date file of college catalogs
2. Maintain up-to-date file of occupational data
3. Visit colleges for seminars and workshops
4. Arrange for college admission personnel visits
5. Plan career assemblies for non-college bound
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ACTIVITIES_______  GD MD U
6. Inform pupil of college admission procedure 
and financial aid
7. Assist pupil in realistic planning for future
8. Arrange for pupil visits to colleges and 
businesses
9. Assist in preparing the school's student 
handbook
10. Provide pupil with information on military 
programs
V. Function: Referral work
1. Make referrals of pupils with special needs
2. Maintain close relationship with referral 
agencies
3. Encourage development of special agencies 
as needed
4. Provide follow-up of agency recommendation
VI. Functions Placement
1. Assist staff in grouping pupils with special 
needs
2. Make routine schedule changes for pupils
3. Assist pupil in securing part-time or full 
employment
4. Register new students and make routine 
class assignments
5. In scheduling, assist those with academic 
problems
VII. Function: Consulting with parents
1. Assist parent to develop realistic view 
of child
2. Arrange for teacher-parent conferences
3. Inform parent of pupil's lost report card 
to prevent the student from falsifying the 
duplicate card
4. Inform parent of child's graduation needs 
if critical
VIII . Function: Consultant to staff
1. Inform staff of changes in school 
environment
2. Participate in in-service training programs
3. Participate in case conferences on pupils
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ACTIVITIES GD MD U
4. Inform staff of pupil data when appropriate
5. Visit classes of pupils
6. Consult with staff re curriculum needs
IX: Function: Local research
1. Conduct periodic follow-up of graduates 
and drop-outs
2. Make periodic occupational survey of 
the community
3. Compare college grades with high school 
grades'
4. Make a.study of the staff's use of 
pupil records
X. Function: Public relations
1. Furnish guidance information to local news 
media
2. Participate in community groups— civic, social
3. Interpret guidance services to parent and 
civic groups
4. Plan an orientation program for new pupils 
and parents
Please feel free to offer comments pertinent to this study, 
to make changes in the wording of the activities, and to add 
any additional activities you deem proper to the counselor's 
role.
APPENDIX C
QUESTIONNAIRE SENT TO COUNSELORS
Directions: Please indicate the degree to which you engage
in the activity by placing a check mark (/) in the space pro­
vided.
"Extensively" (coded E) indicates that you have responsibility 
for this activity and consequently engage in it extensively, 
allotting it considerable time even though it may occur with 
irregularity.
"Moderately" (Coded M) indicates that you have responsibility 
for this activity but engage in it infrequently, thus allot­
ting it only a moderate amount of time.
"None" (Coded. N) indicates that you do not have any responsi­
bility for this activity and do not engage in it
ACTIVITIES E M N
I. Function: Assist in planning and development 
of the guidance program
1. Assist in defining objectives of the 
guidance program
2. Assist in developing plans of action for 
the program
3. Coordinate the various aspects of the 
guidance program
4. Assist in evaluating the guidance program
5. Assist in evaluating staff contributions 
to the program
II. Function: Counsel students




ACTIVITIES. E M N
2. Furnish information to pupil as Ciieeded
3. Help pupil develop decision-making 
competencies
4. Individual counseling (50% of time = E, 
less time = M)
5. Counsel pupils with serious emotional or 
personal problems
6. Counsel pupils having academic difficulty
7. Provide group counseling for students when 
appropriate for common needs and interests
Ill . Function: Pupil appraisal
1. Coordinate data on each pupil
2. Interpret pupil data to parent, staff, 
and pupil
3. Identify pupils with special abilities 
or needs
4. Write student recommendations to 
prospective employers
5. Maintain separate file on confidential 
pupil data
6. Act as resource person to child with 
learning problem




Assist in planning the school's testing 
program
9. Administer standardized tests to groups
IV. Function; Educational and Occupational Planning
1. Maintain up-to-date file of college catalogs
2. Maintain up-to-date file of occupational 
data
3. Visit colleges for seminars and workshops
4. Arrange for visits from college admission 
personnel
5. Plan career assemblies for non-college 
bound students
6. Inform pupil of college admissions proce­
dure and financial aid programs
7. Assist pupil in realistic planning
for future
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ACTIVITIES ,E M N
8. Arrange for pupil visits to colleges and 
businesses
?;. Assist in preparing the school's student 
handbook
10. Provide pupil with information on 
military programs and careers
V. Function: Referral work
l. Make referrals of pupils with special 
needs
2. Maintain close relationship with referral 
agencies
3. Encourage development of special 
agencies as needed
4. Provide follow-up of agency 
recommendation
VI; Function: Placement
1. Assist staff in grouping pupils with 
special needs
2. Assist pupil in securing part-time 
or full employment
3. In scheduling, assist those with academic 
problems
VII. Function: Consulting with parents
1. Assist parent to develop realistic 
view of child
2. Arrange for teacher-parent conferences
3. Inform parent of child's graduation 
needs if borderline
VIII Function: Consultant to staff
1. Inform staff of changes in school 
environment
2. Participate in in-service training 
programs
3. Participate in case conferences on pupils
4. Inform staff of pupil data when appropriate
5. Visit classes of pupils
6. Consult with staff re curriculum needs
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ACTIVITIES____________________________________________ E M N
IX. Function: Local research
1. Conduct periodic follow-up of graduates
and: drop-outs__________________________________ ___________
2. Make periodic occupational survey of 
community
3. Compare student's college grades with
 his high school grades___________ .____________________  .....
4. Make a study of the staff's use of pupil
 records_______________________________________________  '
X. Function: Public relations
1. Furnish guidance information to local
 news media__________________ ______________________ ________
2. Participate in community groups— civic,
 social, etc._______________________________________________
3. Interpret guidance services to parent
 and civic groups___________________________________________
4. Conduct orientation program for new
 pupils and parents_________________________________________
Please feel free to offer comments and pertinent information 
relative to the study. You may also add additional activities 
in which you engage, checking your degree of participation in 
each.
APPENDIX D
LETTER TO LOUISIANA COUNSELO&S
5208 Claycut Road
Baton Rouge, Louisiana 70806
January 9, 1970
Dear _____________ :
Being a counselor myself, I know this is a busy time 
for you and I hesitate to intrude and add to your chores. 
However, I feel that you are vitally interested and personally 
concerned with the problem in which I heed your help.
As a part of my work for the doctoral degree at
Louisiana State University, I am conducting a study to iden­
tify the activities in which Louisiana public high school 
counselors are engaged and the extent or degree to which 
they engage in these activities. Everyone seems to be in
agreement that it is time that counselors take note of how
they spend their time in an effort to determine if all these 
various and sundry activities in which we engage are really 
proper and valid activities of the counselor. I am asking 
the assistance of all full time counselors in Louisiana 
public high schools with the organizational structure of 
grades 9 - 12 and 10 - 12, separately housed.
On the enclosed questionnaire, will you please check 
the degree to which you engage in each activity. If this 
list is not inclusive of your many activities, please feel 
free to list other activities in which you engage and check 
the extent to which you are involved in each. I would also 
welcome any personal comments you might make relative to 
the study or to your particular position.
I'll be deeply grateful for your help.
Sincerely,
; (Mrs.) Mary Wasson
/ Broadmqpr , High Schoo 1
; Batbn RougeLouisiana
APPENDIX E
A LIST OF SELECTED COMMENTS OFFERED BY THE JURORS
"When I think of legitimate counselor activities, I 
do not think of one counselor performing all of 
these activities."
— D. S. Arbuckle
"The questionnaire is well conceived. School 
counseling as a profession will progress largely 
because of the efforts of people willing to 
investigate the current status of school counse­
lors in terms of their role and function."
— Dr. Angelo Boy
"Personal staff growth projects are greatly 
desirable."
— Dr. George E. Hill
"The counselor needs the assistance of other pupil 
service workers— a director or guidance chairman, 
social workers, nurses, psychologists, para- 
professionals."
— Dr. R. P. Koeppe
"We must preserve the 'non-threatening' quality 
of the counselor's role."
— Dr. Gerald Kushel
"I am advocating additional personnel for an 
adequate pupil personnel program. These would not 
be aides, or support personnel, but would be called 
'Specialists.' Many of these activities could then 
be performed by these specialists."
— Dr. C. H. Patterson
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